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Just as we were about to put this 
edition to bed, the good news came. 
Aft er months of OSD negotiations, 
the National Treasury made 
available R2,3 billion for the partial  

implementation of OSD and SADTU 
agreed to accept the off er.

Th e implementation will come into eff ect 
by 31 October 2009.

Although the total cost of 
implementation of OSD is R4,2 billion, 
SADTU agreed to take the R2,3 billion 
with the view that the remaining money 
would become available on 1 April 2010 
backdated to 1 July 2009 to cover the other 

outstanding areas, i.e. pay progression, 
upgrading of salaries of teachers on 
REQV10-12 to REQV 13.  

Th e R2,3 billion will pay for the 
implementation of Recognition of 
Experience – a notch for every three years 
of continuous service; a once-off  3% bonus 
for senior and master teachers.

Th e double-digit annual salary 
increment, which should be paid by the 
end of October, also calls for a celebration 
as few sectors managed to clinch a double-
digit increment in the middle of a recession.

Th e negotiating skills of SADTU 
negotiators and the secretariat played 
a critical role in both OSD and salary 
negotiations. Th ey even drew the attention 
of NGC Cosatu President Sdumo Dlamini 
who heaped praise on SADTU when he 
addressed our NGC.

Th is edition gives you a more detailed 
report on OSD and wage negotiations.

As SADTU we condemn other teacher 
unions for seeking to claim easy victories 
on the processes that led to the signing of 
the OSD agreement by spreading lies. Th ese 
unions did not sign the agreement and 
therefore cannot speak on something they 
did not append their signatures to.

In September SADTU had a successful 
three-day NGC at the Kopanong 
Conference Centre in Benoni attended by 
300 delegates. Speakers from the Alliance, 
both the ministers of education – Higher 
Education Minister Blade Nzimade and 
Basic Education Minister Angie Motshekga 
– gave resounding speeches reminding 
teachers of their role in society.

One speaker who took many by storm 
was ANC MP Dr Ben Turok who spoke on 

economics. Aft er his speech, many were 
left  with the question – is politics when 
economics is so relevant. Aft er his speech, 
many realised that economics was too 
important to be left  to the economists, as it 
was part and parcel of our daily lives.

We report on the NGC and also 
have an extract of Turok’s speech. We 
are in negotiations with him to have an 
“economics made easy” column in every 
edition of Educators’ Voice. 

On matters of practicality, we are 
introducing a column on computer 
usage. With the laptop initiative gaining 
momentum, many are interested but lack 
knowledge on computers. We hope this will 
assist in familiarising members with these 
machines.

Hope you enjoy this edition as much as 
we enjoyed putting it together for you.

EDITORIAL

OSD and salary success
All eyes and ears: Cosatu delegates listening attentively to deliberations during the Federation’s 10th national congress held at the Gallagher Estate, Midrand from 21 until 24 September
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The South African Democratic 
Teachers Union (SADTU) has 
reasserted its position as the leader 

in education transformation in South 
Africa.

This was one of the clear messages that 
emerged from its National General Council 
(NGC) held from 10 – 12 September at the 
Kopanong Conference Centre, Benoni in 
Gauteng.

The NGC, which attracted close to 300 
delegates, was officially opened by SADTU 
President Thobile Ntola. It was addressed 
by, among others, members of the ANC/
SACP/Cosatu Alliance, both ministers of 
education, and ANC MP Dr Ben Turok.

Reasserting SADTU as the leader in 
education transformation, Ntola said that 
no transformation of society would happen 
if education was not transformed and if 
SADTU as the revolutionary union of 
teachers was not taking the lead.

He said SADTU should, with immediate 
effect, do the following:

Fight for an ideal school in its campaign 
for quality public education; adopt the Free 
State model of dealing with farm schools, 
that of mobilising all farm learners to 
public boarding schools; mobilise parents 
and the entire society behind education; 
sites to ensure that all members are doing 
their work as a way of improving our image 
and responding to our resolve of being 
revolutionaries in education; all schools 
in 2010 be involved in sports and cultural 
activities; teacher development be high on 
our agenda; SADTU to take interest and be 
central in all activities taking place in the 
management of education to ensure that 
resources are not used for issues which are 
not a priority; take up the fight in a more 
pragmatic manner on post provisioning 
norms for all personnel needed in education 
and the issue of temporary teachers; review 
curriculum to ensure that it responds to 
social and economic development of our 
country; and establish education local 
forums. 

Ntola also called for more gender 
representation and equality, which is also 
informed by the COSATU 2015 plan.

ANC Deputy Secretary General Thandi 
Modise delivered the keynote address and 
reminded teachers of the critical role they 
play in society.

“The teacher is a guide; the teacher is a 
parent; the teacher is a marriage counsellor; 
the teacher is a moulder of young minds, 
the determiner of the future. The teacher 
is a role model, that is why some of us are 
hard on teachers,” Modise said.

She said apartheid could no longer be 
blamed when there were teachers who did 
not care.

“We need to be able to say mediocrity 

should not be tolerated,” she said. She told 
the teachers that the organisation and 
society expected them to be on time and 
exemplary. 

“Teachers must be on time, teachers 
must teach, they must not leave school 
before school hours end,” she said.

Modise questioned the teachers who 
taught in township schools but sent their 
own children to schools in the former white 
surbubs.

“If you don’t have confidence in what 
you are teaching in the township schools, 
should you be teaching my children?” she 
asked.

She urged teachers to be keenly aware 
of the children they taught. She said they 
should be aware of the language they used 
to boys and girls and begin to speak equally 
to all children. She said today’s teachers 
were also faced with the fact that they 
have to teach children of different sexual 
orientation.  “Building a non-racist and 
non-sexist South Africa must start in the 
classroom,” Modise said. 

She also urged the union to play a more 
proactive role towards ensuring skilling in 
South Africa. She urged the union to use 
funds from its investment arm to benefit 
communities. “How many engineers get 
sponsored by trade unions?” she asked.

Crosby Moni, SACP Central Committee 
member, said the challenge faced by 
teachers was to transform the education 
system to ensure it does not continue to 
deepen and inculcate the norms, values and 
ethos of a discredited system.

“We need an education system that 
teaches the values of social solidarity as 
opposed to individualism. We need an 
education system that is tolerant and 
embraces other forms of organisation of 
production, distribution and consumption 
in society. 

“We need to build a caring society and 
there is no better place to inculcate these 
values than in the education system. Our 
curriculum must respond to these.”

He called on the teachers to demonstrate 
and represent the values declared in the 
Freedom Charter which states: “The aim 
of education shall be to teach youth to love 
their people and their culture, to honour 
human brotherhood, liberty and peace.”

Moni said that while there was talk of 
unreadiness of learners coming from the 
schooling system to higher education, 
would the NGC respond properly to what 
clearly was a major policy gap in the 
education system.

“Whilst methods of assessment have 
changed at the schooling level, this has 
not been accompanied by a change of 
assessment methods at higher education 
level, including a change in admission 

policies,” Moni said.
Cosatu President Sdumo Dlamini 

commended SADTU for the leading role 
the union played in public service wage 
negotiations and blamed the media for not 
highlighting these victories.

“Because we did not strike, the media 
did not tell South Africa that the lowest 
paid employee will get a 13% increase. They 
are not saying that for the first time, under 
an administration led by Zuma, we have 
achieved a double-digit salary settlement,” 
Dlamini said to applause.

He said the movement was faced with 
three challenges. The first challenge is the 
global economic crisis particularly in so 

far as it is imposing constraints on the 
translation of the Polokwane commitments 
and the election manifesto into reality.

In his opening address President Ntola 
also alluded to the economic meltdown 
saying it was a threat to our well-being and 
compounded the challenges confronting 
our revolution.

“It demands from all sectors of society to 
compromise and sacrifice some other needs 
and demands,” he said.

In response to the economic crisis, Moni 
said South Africa’s response would be to 
sustain our state-led mass infrastructure 
programme and aligning it to an industrial 
policy.

“These two major strategic interventions 
need to place us onto a new growth 
path that creates decent work and that 

overcomes the systematic weaknesses of in 
our economy,” Moni said.

The second challenge is the extent to 
which the new administration under 
President Jacob Zuma, the ANC leadership 
and the Alliance have the capacity to build 
capacity and provide leadership to the 
society, and chart a new developmental 
economic policy path.

Dlamini said there is a need to meet as 
the Alliance to re-look at the Manifesto 
and agree on what is possible now and what 
the long tem-goals are. Such a programme 
should be used to rally all the relevant 
forces and society as a whole.

He also said the Alliance needed to ask 
themselves hard questions on whether the 
configuration of power both in the state and 
the movement could allow for building of 
stepping stones to socialism.

Dlamini commended the deployment 
of COSATU comrades to strategic policy 
positions but asked if the process should 
end there. “Must we pin our hopes to 
individuals or do we need to support them 
as we should do to any other government 
department, but build a mass-based 
COSATU, ANC and the SACP that keep 
these deployees accountable with the 
capacity to mobilise mass participation and 
technical capacity in policy formulation 
and implementation?” he asked.

The third challenge is how to deal with 
the traces of the Polokwane battles and 
managing the unity of the opposites.

Dlamini said that when they went to 
Polokwane, they formed tactical alliances, 
in some occasions with people who were 
opposed to the aspirations in the Freedom 
Charter and a socialist programme. Some 
were in favour of GEAR and were seeing an 
opportunity to loot state resources. Some 
who thought they deserved to become 
ministers, not deputy ministers, or feel they 
were wrongly deployed. 

Others were paying allegiance to both 
the ANC and COPE while others were loyal 
members of the movement who still hoped 
and thought they could pursue the 1996 
class project.

Modise said the organisation should 
begin to interrogate whether the strategic 
alliance was still relevant. She said members 
of the Alliance must be frank with each 
other. She also warned members to be 
careful about using words that denigrated 
the Alliance.

The elective NGC elected four members to 
positions left vacant in May when members 
were deployed to parliament. They are 
Mugwena  Maluleke as General Secretary, 
Magope Maphila as Deputy President, 
Nkosana Dolopi as Deputy General Secretary  
and Dorcus Sekabate as Vice President for 
Gender.

Leading education 
transformationth

e

We need to 
build a caring 
society and 
there is no 
better place 
to inculcate
these values 
than in the 
education 
system
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Take economics much more seriously
One of the popular speakers at the 

NGC, Professor BenTurok, warned 
SADTU and the entire union 

movement to take economics seriously and 
not leave it to the experts. In his speech, he 
addressed four questions: the causes of the 
economic recession, government responses, 
possible future scenarios and broader 
political implications for South Africa. This 
is an edited version of his speech.

The causes of the economic recession
The first point is that the economic recession 
began as a financial crisis.  American banks 
had extended credit to people who could not 
afford to repay and that was called a sub-
prime crisis. 

Once they could not afford to repay, there 
were assets out there which were creating 
difficulties for the banks because they had 
advanced mortgages to house owners which 
could not be repaid. 

But perhaps more important was the fact 
that the banks themselves had gone into 
a kind of casino exercise, with the hedge 
funds and the xxx funds which are actually a 
form of gambling with finance which has no 
direct relationship to the real economy. 

The crisis was primarily in the banking 
sector, but very soon it spilled over into 
the real economy, namely manufacturing, 
mining, agriculture and matters like that, in 
other words where goods are being produced. 

And because the banks were no longer 
able to give loans to the productive sectors 
of the economy this created a huge crisis. 
For example, in the US car industry all the 
big names, like General Motors, landed in a 
huge mess because they could no longer get 
credit from the banking system. 

When they could not get credit, they 
began to dismiss staff and so they had huge 
dismissals and unemployment in the US 
spilling over into Europe. 

Since the crisis began in the US and in 
Europe, people are beginning to ask what 
we are doing about it. It was immediately 
clear that the International Monetary Fund 
(IMF) and the World Bank - particularly the 
IMF, which is responsible in its constitution 
for doing oversight of the international 
economy and particularly the financial 
sector - neglected to exercise oversight over 
the first world economies and their banking 
system and financial sector. 

That was why once the storm broke 
it seemed to be moving at a pace that no 
one could control. Clearly, the regulatory 
authorities and the oversight bodies, 
particularly in Washington, did not do what 
they were supposed to do; nor did they do 
the research which might have enabled them 
to anticipate the crisis and take corrective 
measures in time. 

The result of this crisis is that there has 
been a huge debate about the failures of 
capitalism. In the most respected financial 
newspapers in Britain in particular, but also 
in the US, people are now saying that the 
crisis showed that capitalism has unintended 
consequences and that unorthodox remedies 
are now required. 

Others, including top economists, have 
said that the economic textbooks which 
we have used for macro-economic policy, 
particular fiscal and monetary policy, 
need to be rewritten because they have not 
actually given guidance for this kind of 
situation.

The top people, in the US in particular, 
have challenged the theory of rational and 
self-correcting markets which is the heart of 
orthodox and traditional economic policy. 
So there is a search now for a new theory to 
replace a theory of efficient markets.

Government responses
The government responses have been 
very substantial. In the US, the Obama 
administration has injected a huge amount 
of capital, something like $700 billion, 
in order to pay unemployed people to 
safeguard their houses, to buy out bad debts 
of the banks and also to bail out banks. 

They allowed Lehman Brothers, which 
was a huge international bank, to go 
bankrupt, but the cost of doing that was 
substantial, both in jobs and in instability. 

Now the US government, and also the 
governments of Germany, France and the 
UK, are assisting financial institutions to 
keep going. The questions about government 
responses have been enormous.

The Financial Times has said that it is 
possible to extend large liquidity into the 
economic system and expand the money 
supply provided that the regime itself 
remains credible. 

Is is now argued that these 
unconventional monetary policies, which 
are really quite unacceptable in standard 
economic policy, can work provided that the 
regime is credible, stable and has a prospect 
of solving the problems in the future. 

But it has to be said that this extension 
of capital into the system has been 
controversial. Some people have argued 
that the fiscal stimulus, which is what it’s 
called, is designed to stimulate domestic 
demand so that people will continue buying 
goods thereby turning over the factories and 
production. Some people have argued that 
this is very dangerous because it will create 
inflationary pressures in the system which 
will be hard to pull back. 

Japan’s prime minister recently said that 
the fiscal stimulus has played a critical role 
in restoring growth in the Japanese economy 
after the problems of the 1990s.

The question of inflation is a difficult 
one, but Kenneth Rogoff, who was the chief 
economist at the IMF, said last year that a 
sudden burst of moderate inflation would 
be extremely helpful, say 6% for two years. 
He went on to say that all central banks need 
to do is to keep printing money to buy up 

continues on page 7

Professor Ben Turok (Centre) flanked by SADTU treasurer Fritz Steenkamp (left) and Minister for Higher Education Dr Blade Nzimande
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The SADTU National General 
Council (NGC), which brings 
together the national, provincial 

and regional leadership of the union, 
representing over 240 000 educators, met 
to review the programmes of the union and 
to plan the road ahead to the 2010 SADTU 
National Congress. 

In relation to education

NGC resolved: 
• To reassert SADTU’s historic mission – as 

the leader of over two-thirds of South 
Africa’s educators – to lead education 
transformation in the country.

• To prioritise the issue of school safety, to 
better understand the challenges we are 
facing, and to develop comprehensive 
policies and implement measures to 
combat these problems.

• To call for the FET Act to be repealed 
and the FETC (Further Education and 
Training Colleges) sector brought back 
under the authority of the state to ensure 
good governance, quality education and 
centralized bargaining in the sector. 
This is part of the plan to widen training 
options for youth through relevant 
curricula within an expanded integrated 
post-school education system.

• To restate our enthusiastic support for 
the Quality Learning and Teaching 
Campaign, and in particular to commit 
ourselves to the non-negotiables, 
including that teachers must be on time, 
on task, thoroughly prepared and behave 
professionally in accordance with our 
code of conduct at all times. The union 
unequivocally condemned the minority 
of teachers whose bad behaviour 
– particularly sexual abuse of learners 
– brings the profession into disrepute. 

• To engage the Department of Education 
to ensure that they meet their 
undertakings in terms of the Quality 
Learning and Teaching Campaign, 
including to provide basic infrastructure, 
manageable class sizes, learning materials 
and teacher development and support.  

• To fully support the Teacher 
Development post-Summit process in 
the belief that well-trained and motivated 
educators are key to quality education. 
Teacher evaluation must go hand in hand 
with teacher development to improve the 
quality of teaching and learning in the 
classroom. This requires that the present 
IQMS (Integrated Quality Management 
System) be streamlined and effectively 
implemented. Expanded teacher training 
and development also requires that 
colleges of education be reopened.

• To work to strengthen SACE (South 
African Council for Educators) for the 
purposes of providing relevant CPTD 
(Continuous Professional Teacher 
Development), as well as to support the 

EDTP-SETA for purposes of facilitating 
skills development. 

• To support attempts to increase and 
strengthen the use of African languages 
in the education system

• To hold a SADTU Sports Festival in 
Bloemfontein in October. To support 
this programme the union will provide 
first aid training to members, as well 
as developing a draft schools policy on 
sports and physical education

In relation to the organisational 
renewal of SADTU

NGC resolved:
• In preparation for SADTU National 

Congress in 2010, to develop 

constitutional amendments to reflect the 
decision to grow the union beyond its 
current base of professional teachers to 
include all employees in the education 
sector.

• To adopt detailed programmes and 
organising targets to maintain the growth 
trajectory of the union in the period to 
2015. 

• To prioritise the goal of emancipation 
of women both within the structures 
of SADTU, in the education system 
and in the wider society. This begins 
with the development of the girl-child; 
and continues with affirmative action, 
and support for female comrades and 
leaders with the objective of achieving 
50:50 representation in the leadership 

structures of the union at the 2010 
National Congress. 

• To ballot members on the establishment 
of a savings and strike fund.

In relation to socio-economic  
and labour issues 

NGC resolved:
• That SADTU must assert leadership of 

the ELRC (Education Labour Relations 
Council) to transform and regenerate 
bargaining structures to improve the 
conditions of our members.

• To hail the advantageous agreements 
on OSD and the 2009 remuneration 

NGC Declaration
Declaration of the National General Council of the South African Democratic  
Teachers’ Union at Kopanong, Johannesburg 10 – 12 September 2009

From left, ANC Deputy Secretary General Thandi Modise, Cosatu President Sdumo Dlamini, SADTU President Thobile Ntola and SADTU General 
Secretary Mugwena Maluleke

From left SACE CEO Raj Brijraj, KwaZulu/Natal provincial secretary Mbuyiseni Mathonsi, Director General for the Department of Basic Education 
Duncan Hindle and ELRC CEO Daya Govender 

continues on page 8
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government debt. 
Th e question of the stimulus is a 

critical one and this is the solution 
that governments in the advance 
countries have taken, and also some 
in the developing world.

Now what about the future? 
Th e G20, which consist of the most 
developed countries, including 
South Africa, have been meeting 
steadily and discussing the 
crisis. Unfortunately, the more 
conservative governments, the 
US and Britain, are the ones most 
infl uential in the G20. Th ey have 
argued that caution should be the 
main watchword even though they 
themselves have launched huge 
stimulus packages in the economy. 

What they don’t want to do is 
introduce strong regulation over 
the banking sector and the various 
programmes that they launch. Th ey 
are afraid of the backlash from 
the fi nancial institutions, which 
of course are dominant in those 
countries. 

On the other hand, the UN 
General Assembly has started a 
process of examining the crisis and 
looking for remedies. Th e General 
Assembly is now very critical of 
the IMF and the World Bank, 
and indeed the way banks have 
performed throughout the world. 
A team of top economists, led by 
Joseph Stiglitz, is designing policies 
and programmes to deal with such a 
problem in the future. 

Th e UN is starting to insist that 
the UN system as a whole must 
become proactive in economic 
aff airs to ensure that this crisis does 
not happen again. In the middle 
of doing this, they have to act and 
debate critically the functioning 
of present-day capitalism and 
in particular the fi nancial sector 
internationally.

What are the policy 
implications for SA? 
In 1999 I invited Will Hutton, a top 
economist in the UK and an editor 
of the London Observer, to meet 
with a group of parliamentarians 
in a workshop to discuss economic 
policy. 

Hutton then wrote a report in 
which he said: “Although there is a 
programme of economic and social 
development, it is consistently 
taking second place to a familiar 
regime of tight public expenditure 
control, falling budget defi cits and 
sky-high real interest rates with the 
aim of stabilising national debt and 
producing low infl ation.” 

Hutton’s view, and it refl ected a 
debate in South Africa itself, was 
that our government has been 
following tight public expenditure 
and falling budget defi cits. Th is 
was in fact austerity budgeting and 

economic and social development 
spending has taken second place. 

Th ere has been a big debate in 
South Africa following the RDP and 
then the adoption of GEAR and 
whether we needed to put infl ation 
targeting very high, whether 
reducing government spending was 
important, whether our national 
debt was too high (and I am talking 
about the domestic debt) and 
whether the cost of the interest 
rates and of debt was too high and 
therefore had to be reduced. 

So our government adopted a 
policy of cautious spending and 
even reduced spending in some 
areas in order to reduce government 
borrowing, and therefore reduce 
government interest rate payments 
and have a positive eff ect on the 
balance on the budget.

Now, this is a debate of a policy 
and indeed it was debated at great 
length. Th e problem for me is that 
even though we addressed the 
fi nancial sector, it didn’t do enough 
on the social side. 

Th e Harvard Panel, which came 
to South Africa in 2008, said that 
during the fi rst decade of democracy 
GDP per capita grew by only 1,1% 
per year, that there was a very large 
increase in unemployment from 
15% in 1995 to 27% in 2004 and 
that inequality remained very high 
– third out of 86 countries. 

Recent papers from government 
indicate that inequality is now 
the same as it was in 1994. Th at is 
a problem for me. I also have to 
say that the World Bank report in 
December 2007 said the following: 
“South Africa is a society deeply 
entrenched poverty, illiteracy, 
unemployment and loss of human 
dignity for the majority co-exists 
with fi rst-world lifestyles on a 
par with the richest countries in 
Europe.” 

We clearly have major social 
problems and the question before 
us is whether the attention given 
to the fi nancial system is justifi ed 
given the social problems we have. 
Th e South African budget defi cit at 
the moment is between 5 and 7% 
whereas in the US the budget defi cit 
is 13%, in the UK its 13% and in 
Spain it’s 9.6%. 

Since those countries are 
managing, with much bigger defi cits 
than ourselves, is there a need for 
us to panic and reduce spending 
because of fears about fi nancial 
stability?

Th e Green Paper on Planning, 
published recently by the 
government, has an extraordinary 
statement in it. It says that the 
structure of the South African 
economy has not changed for 100 
years. So we have to ask ourselves 
whether it is correct that we are 
putting all the emphasis on getting 
our fi nancial sector in balance and 
stabilised and yet not attending to 

the structure of the economy. 
I believe this is a mistaken view 

and that the trade union movement 
must take very seriously the 
question of an inherited structure 
which remains intact 15 years aft er 
the ANC government came to 
power. 

What are the solutions? 
Many people are now talking about a 
development state. Clearly the idea of 
a development state is not new and 
many countries, like South Korea, 
Japan and Taiwan – have talked 
about a developmental state

What is a developmental state 
for South Africa? I will want to 
suggest that we have been pursuing 
cautious, incremental change in 
South Africa. Yes, we have built 
houses, yes we have been given 
large social grants and yes we 
have provided water and other 
infrastructure, especially to the poor 
people.

But these are reforms which are 
incremental, which do not lead to 
structural change. My approach is 
that we need to be more radical in 
our thinking if the structure of the 
economy is the same as its ever been 
and the rich are as rich as ever. 

Indeed, it seems that business 
is doing better than ever under 
the ANC government and that the 
changes at the bottom among the 
poor are really very small even 
though there are improvements. 
It cannot be said we are pursuing 
a campaign to overcome the 
structural legacy of the economy.

In particular, my view is that 
the whole movement should now 
concentrate on creating productive 
jobs for all. If all the people of South 
Africa were engaged in productive 
work there would be far less crime, 
far less alienation, far less protests 
and far less inequality and all the 
rest. 

I want to argue that of all the 
priorities facing us, the most 
important one is productive work 
for all South Africans.

To conclude, I want to urge 
SADTU and the entire trade union 
movement to take economics 
much more seriously. We have 
neglected it for decades and as a 
result the economy has not changed 
fundamentally. We say we do not 
understand economics, we leave 
it to experts – but really that’s not 
good enough. 

Th e coming period is going to 
see a battle over economic policy 
and the Green Paper, both for 
planning and monitoring, are going 
to be opening up a huge discussion 
throughout the country. 

I would urge that the trade 
union movement prepares itself in 
advance by making presentations 
on the Green Papers right now and 
to do that on the basis of informed 
thinking.
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package. The task now is to force 
the employer to table its plans for 
implementation. Implementation of the 
general pay increment must take place 
by 30 September. A special NEC will be 
convened to develop a programme of 
action around the payment of OSD. The 
union will also start consulting members 
on salary demands for 2010.

• To bargain for improved conditions for 
employees in the ABET (Adult Basic 
Education and Training), ECD (Early 
Childhood Development) and FET 
sectors, and to address the discrepancies 
in the remuneration of office-based 
educators. The department must consult 
broadly on proposed changes to the 
ABET Act.

• To intensify the campaign for the closing 
of the apartheid wage gap as part of the 
struggle for greater equality and socialism 
and to reject any attempt to make 
the working class pay for the current 
economic recession which is the result of 

capitalist globalisation
• With COSATU, in response to the current 

economic crisis, to support policies 
which defend and create quality jobs 
– such as public works and infrastructure 
programmes and supportive macro-
economic policies – and to monitor the 
implementation of such policies. 

• To focus on the rights and interests 
of women members in the bargaining 
process, as part of our commitment to the 
emancipation of women in the education 
sector and society generally.

• To campaign for sustainable policies to 
combat the threat of global warming and 
to raise consciousness around these issues 
through the national curriculum.

• To renew our commitment to combat 
HIV and Aids as reflected in our projects 
to roll out voluntary counseling, testing 
and treatment, and to combat stigma and 
support teachers and learners living with 
HIV and Aids.

• To condemn any form of discrimination 
in sports – including racism and sexism. 

In relation to the political  
tasks of the union

NGC resolved:
• To expose and combat threats to the 

South African revolution, in particular 
the threat of  bureaucratisation on the one 
hand and liberalism on the other.

• In cooperation with the SACP, to hold 
political schools to build the political 
understanding and capacity of  SADTU 
members as the only guarantee of the 
political independence of the union and 
to arm the union in the coming battles to 
radically transform our society.

• To oppose the unilateral dismissal of 
protesting soldiers by the state and, with 
COSATU, to campaign for full labour 
rights and improved conditions for these 
employees.

• To reaffirm SADTU’s support for the 
ANC and the Alliance as the only vehicle 
capable of deepening our national 
democratic revolution and transforming 
society in the interests of the working 
class and the poor. In addition to our 
participation in COSATU and the ANC, 
this must also include swelling the ranks 
of the SACP, supporting the campaigns 
of the Party and building education 
industrial branches.

• To participate in debates in the national 
congress of COSATU to analyse the 
role of the federation in the present 
political conjuncture, to review and 
strengthen programmes of the federation 
and to develop strategies for greater 
engagement with the broader working 
class communities. SADTU also resolved 
to support the incumbent leadership 
of COSATU at the upcoming national 
congress.

• Through COSATU, to support the re-
election of the current incumbents for the 
top six positions of the ANC in 2012. We 
condemn recent attacks on the SG of the 
ANC.

• To develop a detailed programme by 
which SADTU members and structures 
can fully participate in the registration, 
voter education and elections campaigns 
to ensure an overwhelming ANC 
victory in the 2011 local elections. Also 
to monitor service delivery and hold 
councillors accountable, and to ensure 
that candidates selected as councillors are 
tried and trusted comrades

• To systematically build and maintain 
contacts with SADTU leaders deployed 
to the legislature in order to share 
information and to lobby for measures 
which benefit our members and the 
working class generally.

• To call for the reaffirming of the 
COSATU position to develop a left 
working class media.

In relation to international solidarity

NGC resolved:
• To establish solidarity programmes with 

Swaziland and Zimbabwean teacher 
unions to assist them to build and 
strengthen organisation, recruitment and 
capacity building.

• With COSATU to campaign and lobby 
for the release of the five Cuban patriots 
held in US prisons and to call for an end 
to the blockade of Cuba.

• To support the Education International 
Action Plan in response to the economic 
recession which sees education spending 
as a necessary investment in skills to 
assist economies to emerge from the 
current global crisis.

• To call on COSATU to lobby in support 
of the call for the UN Security Council to 
invoke Article 16 of the ICC Statute in the 
case against President El Bashir of Sudan, 
and for the ICC to investigate George W 
Bush and the state of Israel for crimes 
against humanity.

SADTU emerges from this NGC stronger 
and united with a renewed determination 
and vigour to fulfil our mission:
• To organise and improve the conditions 

of education workers.
• To intensify the struggle for quality 

education delivery.
• To grow a united and formidable 

education unio;, and
• To take forward the struggle for political, 

social and economic transformation led 
by and in the interests of the working 
class and the poor, in line with the 
slogan of our 2006 National Congress: 
Empowering educators to reposition 
SADTU for Peoples’ Education and 
Working Class Power.

Keynote speaker ANC Deputy Secretary 
General Thandi Modise

President of SADTU, Thobile NtolaMinister for Basic Education, Angie Motshekga

SADTU delegates singing at the National General Council held at Kopanong Conference Centre in Benoni from 10 until 12 September

continued from page 6
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Launch of Teacher Well-being Project

‘The well-being of a nation 
depends on the well–being of the 
education system, which depends 

on the well-being of teachers, ” said Rej 
Brijraj, CEO of the South African Council 
of Educators (SACE), at the launch of the 
Teacher Well-being Project at the University 
of the Western Cape.

The Teacher Well-Being (TWB) Project 
is an initiative of SADTU, TIP in the 
Education Faculty at the University of the 
Western Cape, and the Centre for Education 
Policy Development (CEPD). This project 
aims to conduct a small-scale research and 
develop a programme over a three-year 
period to raise awareness of TWB issues and 
advocate for strengthened support systems 
for teachers. 

The research findings will support policy 
recommendations and advocacy processes 
to strengthen TWB interventions.

The launch of this project was attended 
by representatives from the University of 
Western Cape, SADTU members, other 
teacher unions, and staff from the Western 
Cape Education Department.  Professor 
Brian O’ Connell (Vice Chancellor) of the 
University of the Western Cape, Jonavan 
Rustin (SADTU Western Cape Provincial 
Secretary) and Reginald Brijraj (SACE CEO) 
welcomed the initiative of the TWB project 
and supported the view that a focus on 
teacher well-being was crucial. 

The education system was flooded 
with initiatives to improve the quality of 
education but fewer initiatives took into 
account the very people charged with task: 
the teachers.

In his welcoming address, Professor 
O’Connell argued for a need to create a 
vibrant knowledge culture, one in which 
teachers are respected, as well as earned the 
respect of their peers and communities. 

He said that every aspect of education 
must be geared towards the knowledge 
project and that teacher well-being is an 
essential part of this. He warned that South 
Africa is in danger of perpetuating poor 
quality education if we do not change our 
conception of education. He highlighted 
the challenges teachers faced such as being 
expected to have 40 different curricula and 
to track advancement and mastery in all 40 
learners with wide-ranging abilities. He said 
that the curriculum was disconnected from 
mastery learning and remained similar to 
apartheid education in this respect.

Professor O’Connell acknowledged that 
currently the distribution of education 
was unequal. He said that the present 
government must be challenged to respond 
to the education needs of this country in 
productive ways. He said that the education 
discourse needs to change to further the 
knowledge project agenda.

Professor O’Connell stressed the need 
to use our democracy responsibly. He said 
that “…within our young democracy, people 
are mobilised for a large range of reasons, 
some of which have nothing to do with 

improving the quality of people’s lives”.
Brijraj, the guest speaker, affirmed 

the importance of the Teacher Well-
being Project initiative. He said that 
while SACE was responsible for external 
measurements and recording, there were 
fewer opportunities to look at the well-being 
of teachers at SACE, especially in the school 
context. 

He elaborated on the importance of the 
three dimensions of teacher well-being: the 
profession, employment and personnel. 
He said that the way forward is to re-open 
the debate on teacher well-being issues and 
to “engage with teachers to find out more 
about their work so that the life blood of our 
education can be nurtured to new heights of 
productivity”.

Jonavan Rustin also welcomed the 
initiative of the Teacher Well-being Project. 
He said that there are few studies that 
look at the problems that teachers face 
in trying circumstances. In his address, 
he acknowledged that the violent past, 
especially in the Cape flats, impacted not 
only on learners but also on teachers as well.

He said that despite the change in 
government, many schools and learners 
were still affected by violence. Schools 
have difficulty in controlling violence in 
environments where it is supported by 
the communities. He acknowledged that 
many SADTU teachers worked in the 
worst teaching environments in South 
Africa, where prolonged exposure to these 
environments has a negative impact on their 
careers and mental health.

Rustin said that difficult working 
conditions were compounded by lack of 
resources especially in the foundation 
phase. Further challenges he highlighted 
were poor initial teacher training, the 
burden of additional work, poor nutrition 
programmes, school violence and limited 
human resource support at schools. 

He said that teachers in historically 
disadvantaged schools have to cope with 
additional daily challenges and they are 
poorly compensated for their efforts. 

A school principal at a primary school in 
Athlone, Cape Town, Ms Ingrid Leukes, gave 
an inspiring presentation on how staff and 
parents at her school had created a caring 
school environment, despite the challenges 
the school faced in a working class area 
affected by high levels of gangsterism and 
poverty. 

Their school had begun by creating time 
in the school calendar for ongoing activities 
such as professional development, nurturing 
the professional passions of staff members, 
acknowledging staff in both small and big 
ways, and in celebrating achievements. 

Karen Collett from TIP highlighted 
some of the initial findings from the current 
elicitation study on teacher well-being 
undertaken by her organisation.

These findings echoed the previous 
speakers. The initial findings showed that 
teachers found large classes, heavy workload, 
poor classroom conditions, lack of safety, 
poor learner discipline, and the poor 
atmosphere in schools as being key factors 
affecting teacher well-being and increasing 
levels of stress. Teachers identified the need 
for greater support from school leaders 
and the management of conflict, as well as 
improvement in classroom conditions, safety 
and professional development.  

Participants at the event stressed the need 
for forums to be created through teacher 
unions or district structures to engage 
teachers in dialogue around TWB issues.

For further information regarding the 
TWB project contact the project manager 
and research team leader Karen Collett at 
kcollett@uwc.ac.za or 021 9592435 or Fax 
021 9593402.

By Karen Collett and Renny Somnath  

… engage with teachers to find out 
more about their work so that the life 
blood of our education can be nurtured 
to new heights of productivity
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SADTU North-West march against 
corruption and poor implementation 

The South African Democratic 
Teachers Union (SADTU) in the 
North-West finally embarked on 

a massive provincial protest march on 
17 September 2009 to highlight issues of 
corruption and lack of transformation in the 
provincial Department of Education.

The NW DoE had used all the tricks 
in the book to intimidate and discourage 
members from attending the march by 
interdicting SADTU and COSATU. This 
did not succeed as COSATU opposed the 
interdict and the NW DoE lost with costs.

The march was supported by other 
COSATU public sector unions NEHAWU 
and SASAWU. 

To demonstrate SADTU’s commitment 
to the Quality of Learning and Teaching 
Campaign, the protest march began at 2pm 
in order not to disturb schooling.

Before the march, a brief rally was 
held at Montshioa Stadium, Mafikeng 
where fraternal organisations addressed 
the masses. The crowds then took to the 
streets and proceeded to the North-West 

Legislature, where a memorandum of 
demands was presented to Premier Maureen 
Modiselle at about 4pm.

The union was angry that under-
spending continued in critical areas such as 
such as infrastructure and ABET.  

The memorandum raised the following 
issues:
• The failure of the Department of 

Education to act against senior officials 
implicated in corrupt practices and 
irregular tendering; 

• The demand for the absorption of 
temporary teachers with more than 12 
months service into the permanent staff 
establishment; 

• The payment of outstanding acting 
allowances (for educators acting in more 
senior posts); 

• The appointment of administrative 
assistants in all schools, which currently 
do not have these personnel;

• Halting any form of downgrading of 
posts, including members who occupy 
NSNP posts, in the implementation of the 

functional analysis;
• Payment of rural allowances to all 

deserving educators as per the agreement 
in the Provincial Education Labour 
Relations Council;

• Proper resourcing of poor schools, e.g. 
with libraries, computers, laboratories; 

• The immediate payment of PMDS/pay 
progression to office-based educators; 

• Continued racism at some of the former 
model C schools; and 

• The call for the removal of the 
superintendant general and the MEC 
failing to take action against gross tender 
irregularities prevalent in the NW 
DoE and for failing to address genuine 
issues, which SADTU has been raising 
consistently.

The union gave Premier Modiselle 14 days 
to respond to  the memorandum. Further 
options would be explored thereafter if there 
was no response.

Accepting the memorandum, Premier 
Modiselle promised to attend to the issues 
raised by SADTU and respond in 14 days.
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Fezeka Loliwe: Eastern Cape Provincial Secretary

‘Every decision should be by 
members, for members’

For the first time in recent history, 
SADTU has elected a woman 
provincial secretary. Fezeka Loliwe 

was elected Eastern Cape secretary at the 
Provincial General Council held in August.

A long-standing member of SADTU, 
Loliwe has risen through the ranks. She 
joined SADTU in 1990 and became a site 
steward at her Siyababalwa High School 
in King William’s Town. In 2002 she was 
elected branch secretary and in November 
2003, she became deputy provincial 
secretary; a position she held until August 
when she was elected provincial secretary.

Loliwe, a Maths and Sceince teacher, 
has long been involved in matters of the 
struggle – as far back as her student days in 
the 1980s. In 1987, Loliwe was expelled from 
Lennox Sebe Teacher Training College for 
being involved in the struggle against Ciskei 
Bantustan leader Lennox Sebe and had to 
complete her studies at Rubusana College of 
Education the following year. She began her 
teaching career in 1989 at Siyababalwa High 
School.

“When I joined teaching I was already 
mobilised and I knew the only progressive 
organisation was SADTU. In the Eastern 
Cape, teachers suffered under the regime 
of Sebe, Gqozo, Holomisa and Matanzima 
(former Transkei homeland leaders) and 
teachers knew that SADTU was their beacon 

of hope. You could see that the leadership 
was a determined one,” Loliwe said.

The ratio in leadership between men and 
women was then – and still remains – five 
men and three women.  

Loliwe said she is unhappy with the 
ratio. She supports a 50/50 ratio as the 
union membership has more women than 
men. “The system is flawed. I am a strong 
supporter of 50/50 representation. But as I 
am saying that, let us not allow women to be 
put there as tokens. 

“We don’t want to be annexures. I say to 
women, let us be bold and ready ourselves.”

She said that in some instances women 
were to blame for their lack of representation 
in higher positions. “Women contribute to 
this by turning down invitations to stand. We 
decline because of our attitude. We are unable 
to untangle ourselves from this internalised 
oppression and accept this injustice taking 
place as normal.”

Loliwe said women have a tendency 
to take it for granted that they should, for 
instance, elect a man as president and the 
most that a woman can take is the deputy 
position. “These patriachal tendencies still 
prevail,” she said.

How has she managed to go beyond 
these hurdles? “I have never undermined 
my integrity and my strength. I have never 
feared to make mistakes because we all 

learn by making mistakes. I have generated 
enough confidence to stand up and talk,” she 
said.

Loliwe said she has an obligation to 
ensure that in the Eastern Cape, all women 
are capacitated and this spreads to other 
provinces.

She said she also owed her success to 
the members of SADTU in the Eastern 
Cape, including the leadership and the late 
provincial chairperson Simphiwe Mnguni. 
“Comrade Simphiwe created space for us to 
grow through his leadership style,” she said.

As a leader, one of her strong beliefs is 
that leaders need to be put into positions 
by members and it is not for members 
to personally fight for position. “That is 
wrong,” Loliwe said.

Loliwe’s other goal is to improve service 
to members. “Everything should be by 
members, for members. Every decision 
should be by members, for members,” she 
said.

Loliwe likens SADTU to her second 
home because of the knowledge and skills 
she has gained. “SADTU has taught me to 
be patient and I have grown politically,” she 
said. 

Loliwe is also a member of the Eastern Cape 
Provincial Executive of the South African 
Communist Party. 

More learners taught to save
The Teach Children to Save Campaign 

(TCTS) has reached more learners 
this year with 413 schools reached 

compared to last year’s 227. This year a total 
of 70 823 learners got an opportunity to be 
taught the importance of saving this year 
while last year 50 857 learners were reached.

Launched last year in the Savings Month 
– July – TCTS is a collaborative savings 
initiative between the Savings Institute 
of South Africa and the financial services 
providers. Its purpose is to build a culture 
of saving, promote volunteerism, create 
awareness about the value of money and 
the importance of savings, help learners to 
understand the relationship between savings 
and the achievement of personal financial 
goals.

On this day, volunteer bankers and 
financial professionals became teachers 
for a day and delivered a one-hour savings 
lesson to learners in grades 4 to 7 across the 
country. 

“We are exceptionally proud of the 
approximately 965 volunteers in this year’s 
programme,” said Cas Coovadia, managing 
director of the Banking Association South 
Africa. “Even though we didn’t meet the 100 

000 learners target, we have deepened the 
intervention; and our savings message has 
reached many more young minds.”

Using the curriculum integrated lesson 
plan, volunteers delivered an interactive, 
educational and inspiring hour-long 
lesson on savings. Learners were taught to 
differentiate between needs and wants; and 
were encouraged to give practical examples 
of how to save. 

Other activities involved the volunteers 
helping learners to develop their own 
savings plan based on the amount of pocket 
money they each get, spend and want to 
save. Volunteers also helped learners to 
get to grips with understanding the role of 
banks, and how to open and manage a bank 
account.

Budgeting was one of the most important 
lessons learnt – understanding the balance 
between income and expenses in order to 
save is invaluable. 

Each lesson is a practical discussion 
where volunteers and learners engage in 
group activities. The end goal is to create 
an awareness of the value of money, the 
importance of savings, to promote financial 
literacy and assist learners to appreciate the 

power of choice.
On completion of each lesson, each 

learner signed a pledge to become a “savvy 
saver”. The pledge commits each learner to 
save, strive to put needs before wants, value 

the power of choice and be enthusiastic 
about saving for their future.

Learners are now equipped with quality 
saving information and tools to take home 
to their families. The interactive, educational 
and inspirational sessions have become the 
highlight of many volunteers’ calendars. 
They have also left a lasting impression on 
many of the learners.

“With the support of the Department 
of Basic Education, the Teach Children 
to Save South Africa™ lesson content has 
been integrated into the South African 
school curriculum as part of the Economic 
Management Sciences learning area,” 
Coovadia explained.

“We believe that schools are a gateway 
to provide basic understanding of personal 
finance; and positively influence knowledge, 
behaviour and attitudes to financial literacy. 
By targeting young learners with the basics 
of financial education, we are giving them a 
foundation to make well-informed financial 
decisions throughout their lives. 

“TCTS SA seeks to empower these young 
minds and is committed to addressing the 
shortfall in South Africa’s financial literacy 
levels,” Coovadia concluded.

Learners were 
taught to 
differentiate 
between needs 
and wants; and 
were encouraged 
to give practical 
examples of how 
to save
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This article seeks to give a detailed 
explanation on the 2009 salary 
increases and the Occupations 

Specific Dispensation (OSD) negotiations 
that led to the signing of Collective 
Agreement Number 4. We know that most 
of our members have many questions 
regarding the processes. We hope this article 
will answer some of them.

The 2009 wage negotiations
SADTU, together with COSATU public 
service unions, signed the 2009 salary offer 
on 7 September giving the unions, as from 
1 July 2009, an increase on a sliding scale 
between 10 and 13% – an average of 11,5%. 
The hike was in accordance with the unions’ 
demand for a double-digit increase and a 
sliding scale to narrow the wage gap.
The sliding scale would be implemented for 
salary bands taking into account the revised 
Occupation Specific Salary structures, 
equivalent to salary levels 1 to 12+. 

The sliding scale: 

Salary levels  Sliding scale
1                                 13%
2                                 13%
3                                 13%
4                                 12% 
5                                 12%
6                                 12%
7                                 11%
8                                 11%
9                                 10,5%
10                                 10,5%
11                                 10%
12+                               10%

The agreement also met the union’s other 
demands: the finalisation of all outstanding 
issues from Resolution 1 of 2007 and a 
review of the remuneration policy; benefit 
and allowance system within the public 
service. 

It was also agreed that for 2010/2011 
salary negotiations, parties should 
submit proposals to the PSCBC General 
Secretary by not later than 21 September; 
the negotiations to start not later than 30 
September 2009 and be finalised by no 
later than 30 October. Working according 
to these time frames would allow for the 
parties to finalise a collective agreement 
before government begins its budgetary 
processes.
 
Why SADTU signed Collective 
Agreement No 4 of 2009 of the ELRC
SADTU welcomed the signing of the Draft 
Collective Agreement Number 4 of 2009 by 
the Department of Education, which came 
nearly a month after SADTU – the majority 
union in the bargaining chamber – indicated 
its readiness to sign.

SADTU, after extensive consultation, 
finally signed the collective agreement 
on Friday, 14 August 2009 as a means of 
securing the best deal for our members. 
Teachers will be paid retrospectively as 

stated in the attached addendum and clause 
5 of the agreement. All collective agreements 
signed state the date of implementation. The 
date of implementation for this collective 
agreement is 1 July 2009. No educator shall 
lose the benefits just because the payment 
date is not specified.  

What is crucial to us is the retrospective 
provision of the agreement, as we shall put 
in place mechanisms in council to ensure 
that the implementation takes place as soon 
as possible. The implementation schedule 
will be discussed further at the ELRC on 
Friday, 4 September 2009.

The OSD negotiations process began 
in 2007 after the signing of the PCBC 
Resolution Number 1 of 2007 following a 
month-long strike in the public service.

Below is the update of all signed 
collective sgreements of both the ELCR and 
the PSCBC for the year 2009.

Education Labour Relations Council

Founding agreement
The ELRC signed the Founding Agreement 
on 9 June 2009, “Further Education and 
Training Colleges Sector Interim Bargaining 
Unit”, the purpose of which was:
• To formally establish and activate the 

FETC Sector Interim Bargaining Unit for 
the FETC Sector, within the ELRC; and

• To commence with the provision of 
bargaining and dispute resolution 
services to the FETC sector as envisaged 
in the FETC Act 16 of 2006, Collective 
Agreement Numbers 4 and 5 of 2007, 
Collective Agreement 5 of 2008 and the 
Labour Relations Act No. 66 of 1995. 

Collective Agreement No 1 of 2009 
“Further Amendment of the ELRC 
Constitution as certified by the Registrar of 
Labour on 25 April 2007 and as ratified by 
Collective Agreement No. 6 of 2007.” 

The purpose of this agreement is to amend 
the Collective Agreement Number 6 of 2007 
that ratified the constitution of the ELRC as 
certified by the registrar on 25 April 2007, 
such that:
• The council may, by a resolution of 

council, extend the scope to include other 
educational sectors including small and 
medium enterprises in the education 
sector; and

• To extend the scope to the employer/s 
in the Further Education and Training 
Colleges’ sector and those employees (the 
educator/lecturer/management categories 
of employees) of which the FETC Act 
applies. 

Collective Agreement No 2 of 2009 
“Matters identified for Collective Bargaining 
in Public Education.”

The purpose is to provide for a list of priority 
areas identified for collective bargaining as 
follows (but not limited to):
• Teacher appraisal (IQMS, PMDS etc);
• Education Management Services (EMS) 

for school and office-based management
• Job evaluation for office-based educators;
• Teaching and learning specialists and 

senior teaching and learning specialists;
• Recognition of Prior Learning (RPL);
• Revision of Personnel Administrative 

Measures (PAM); and
• Anomalies and Backlogs
Collective Agreement No 3 of 2009 
“Implementation of an interim measure 
for education specialists (therapists and 
psychologists) employed in public education.” 

The purpose of this agreement is to provide 
for the implementation of interim measures 
for therapists and psychologists employed in 
public education as follows: 
• To provide an across-the-board once-off 

payment for qualifying educator specialists 
on their current annual salary notch (basic 
salary). This will cover the period of 15 
months (1 April 2008 – 30 June 2009), as 
compensation for the shifting of the date 
of implementation in terms of PSCBC 
Resolution 1 of 2007; and 

• Qualifying educator specialists shall 
receive a maximum of 4% of their annual 
notch as a lump sum non-pensionable 
payment. To qualify, educator specialists 
must have been in service on 1 July 
2009. Pro rata payments will be made 
to educator specialists who entered the 
service after 1 April 2008.

Collective Agreement No 4 of 2009
“Finalisation of matters linked to the 
Occupation Specific Dispensation in 
education.” 

1. Purpose of this agreement
The purpose of this collective agreement 
is to finalise matters linked to the 
Occupational Specific Dispensation in 
public education.

2. Scope of this agreement
This collective agreement applies to and 
binds 
2.1  the employer, and 
2.2  all the employees of the employer 

as defined in the Employment of 
Educators Act, 1998, whether such 
employees are members of trade union 
parties to this collective agreement or 
not. 

3. The parties to council note as follows:
3.1 That there is an urgent need for 

parties to conclude discussions and 
negotiations on matters identified 
as crucial for the development 
and provisioning of quality public 
education.

3.2 ELRC collective agreement 1 of 2008 
which created a framework for the 
implementation of the Occupational 
Specific Dispensation for educators.

3.3 Paragraph 4 of ELRC collective 
agreement 1 of 2008.

3.4 Process matters emanating from ELRC 
collective agreement 2 of 2008.

3.5 That there is a need to investigate and 

research the salary structure applicable 
to educators in South Africa and to 
review the remuneration system in 
education.

3.6 That relevant work experience is vital 
in providing quality teaching. 

3.7 That it is important to provide for 
pay progression as a measure to 
acknowledge performance in line with 
ELRC collective agreement 8 of 2003.

4. The parties to council therefore agree  
as follows:
4.1 Salary structure
 4.1.1 That further research shall be 

commissioned by the ELRC around 
the current salary structure applicable 
to institution and office based 
educators.

 4.1.2 That the ELRC shall appoint 
an actuary by 31 August 2009 to 
investigate the appropriateness of 
the current salary structure within 
education and further develops 
a proposed model which shall be 
discussed and finalised in the ELRC. 

 4.1.3 The work of the actuary must be 
completed by 30 November 2009.

 4.1.4 Notwithstanding the above, 
parties commit to the processes 
relating to the review of the 
remuneration system for the 
entire public service as per PSCBC 
Resolution 2 of 2009.

 4.1.5  A working group of the ELRC 
will be established to oversee and 
monitor implementation.

4.2 Recognition of experience
 4.2.1 With effect from 1 July 2009, 

experience shall be recognised based 
on the awarding of one notch for every 
three years worked, calculated from 
the date of employment as an educator 
in public education. 

 4.2.2 The new salary notch shall be 
calculated based on the position of the 
educator as on 30 June 2009.

 4.2.3 The recalculation of the salary 
notch shall be limited to all educators 
with three and more years of actual 
service.

 4.2.4 The current provisions relating to 
the recognition of relevant experience 
on appointment from outside public 
education shall still apply. 

4.3 Salary progression and accelerated 
salary progression

 4.3.1 That salary progression of 3% 
shall be paid to educators on 1 July 
2009. 

 4.3.2 That the accelerated pay 
progression of 3% for good and 6% 
for outstanding performance shall be 
terminated with immediate effect. 

 4.3.3 The saving from this action shall 
be utilised for a 3% pay progression 
for 2009 and annual pay progression of 
1% thereafter. 

4.4 Improvement of conditions of service for 
educators on REQV 10 - 12

  4.4.1 With effect from 1 July 2009 
all educators on REQV 10 - 12 who 

The ins and outs of wage  
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have been appointed permanently in 
line with ELRC Agreement 4 of 2001 
shall be moved to REQV 13 for salary 
purposes. 

4.5 Senior and master teachers 
 4.5.1 All educators who would have 

qualified for grade  progression to 
become senior and master teachers in 
line with ELRC Collective Agreement 
5 of 2006 shall receive a once-off cash 
bonus of 3% of the annual salary notch. 

 4.5.2 The implementation date will be 
with effect from 1 July 2009.

 
5. Date of implementation
The provisions of this collective agreement 
shall take effect on the date on which it is 
signed and shall be implemented in line with 
the process as outlined in the addendum. 

6. Interpretation and application
6.1 In the event of any conflict between 

the provisions of this agreement and 
any other collective agreement of the 
ELRC, the provisions of this collective 
agreement shall take precedence.

6.2 No amendments to this collective 
agreement shall be of force or effect 
unless reduced in writing and agreed 
upon by the parties to the ELRC as a 
collective agreement of the ELRC.

7. Dispute resolution
Any dispute about the interpretation or 
application of this collective agreement 
shall be resolved in terms of the dispute 
resolution procedure of the ELRC.

Addendum to ELRC Collective  
Agreement No 4 of 2009

The parties to council note that:
1. The conclusion of the outstanding 

matters emanating from ELRC Collective 
Agreement No 1 of 2008 (the Framework 
for OSD for Educators in Public 
Education) is critical;

2. The provisions of ELRC Collective 
Agreement No 4 of 2009 are uncontested 
between the parties and have been agreed 
to; and

3. The task team comprising of the 
Departments of Basic Education, Finance 
and Public Service and Administration 
and the Provincial Departments of 
Education and Finance has been 
constituted to work on a process of 
sourcing the funds required to implement 
the matters contained in ELRC Collective 
Agreement No 4 of 2009.

And believing that:
4. The solution to the outstanding matters 

raised lies in the provisions contained 
in ELRC Collective Agreement No 4 of 
2009.

Therefore parties resolve that:
5. The processes of sourcing funding shall 

be concluded by 31 August 2009;
6. A special ELRC bargaining meeting shall 

be convened on 4 September 2009 to 

deal with all matters of implementation 
of ELRC Collective Agreement No 4 of 
2009;

7. All the clauses relating to the 
implementation of ELRC Collective 
Agreement No 4 of 2009 are linked to the 
processes which shall be concluded by 31 
August 2009; and

8. The implementation of ELRC Collective 
Agreement No 4 of 2009 shall therefore 
be effected retrospectively in accordance 
with the dates contained in the collective 
agreement.

Public Service Co-ordinating 
Bargaining Council

Resolution 1 of 2009 
“The extension of time-frames: OSD for 
negotiations at sectoral level.”

The purpose of this resolution was to give 
an extension to those sectoral bargaining 
councils which had tofinalise their 
negotiations on OSD an opportunity to do 
so by 1 March 2009.

Resolution 2 of 2009 
“Adoption of Declaration on Occupation 
Specific Dispensation as agreed to at the 
workshop held on 11 June 2009 at Birchwood.”

The purpose to of the resolution was to 
adopt the Declaration on Occupation 
Specific Dispensation and other matters as 
agreed to at the workshop held at Birchwood 
as a resolution of council.

Resolution 3
“Agreement on a revised salary structure for 
employees on salary levels 1 - 12 not covered 
by an Occupation Specific Dispensation.”   

The purpose of the agreement was to effect 
to clause 5 of Resolution 1 of 2007 by 
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The Denmark Teachers Union (GL) 
and SADTU embarked on the 
project “Walking on Two Legs”, 

aimed at narrowing the gap between some 
policies that were recently introduced in 
schools and the realities that confront 
teachers on a day to day basis. 

Policy seminars were presented in the 
Eastern Cape and KwaZulu-Natal. These 
seminars concluded a series of seminars 
in this “Walking with Two Legs” project. 
Other seminars were on Democracy, 
Assessment, Management and Democracy, 
and Information and Communication 
Technology and Media Education. 

The success of these seminars belonged as 
much to the hard work and the preparation 
done by the Denmark colleagues as the 
active and lively participation by all those 
who attended.

Recommendations from the policy 
seminar will feed into education debates for  
SADTU 2010 Congress. 

One of the issues that became clear 
from the policy seminar was the realisation 
that policies that took into account the 
realities in schools were more likely to have 
a positive impact on quality teaching and 
learning.
Below are some of the debates that emerged 
from teachers.

Workload

The number of learners in class and 
the administration work was adding to 
teachers’ workload. According to seminar 
participants, the teacher/learner ratio 
far exceeded the national norm in some 
schools. This increased administration work 
for teachers in the form of portfolios and 
assessments. 

Some schools were deliberately enrolling 
more learners in order to increase revenue. 
Some schools also tried to reduce teaching 
time by teaching in bigger classes. 

Resources
Schools in affluent areas continue to draw 
more resources and those in poorer areas 
are unable to attract funding. A discrepancy 
existed between school budgets and funds 
provided by provincial departments of 
education in most “no fee schools”. In order 
to close gaps in their budgets, schools try 
to draw more learners into the school thus 
creating more workload for the teachers.

The cost of services also varied as 
municipalities charged were not uniform. 
Some charged more than others. In 
addition, although provincial departments 
are technically responsible for school 

maintenance, bureaucratic inefficiency 
forces schools to take on this burden.

Learning and integrated planning 

Strategies for school improvement need to 
be open for discussion and renegotiation. 
The provincial departments of education 
should explore practical strategies that take 
into account school context. For example, 
in one state in America, the concept of 
“refresher school” is applied to schools 
that perform  poorly. The school is then 
supported in different ways over a period 
of three to four years before resources are 
withdrawn. 

They reported that this was a successful 
way of improving their schools. In addition, 
provinces lack an integrated coordinated 
strategy for school improvement. 

Assessment and progression and 
promotion requirements

Teachers reported that they were spending 
too much time on assessment and had 
little time for teaching. The assessment 
environment, with the introduction of 
multiple forms of assessments, has changed 
the way teachers utilise time in classrooms. 
Considering that the overall goal of 
assessment is to improve the quality of 
teaching and learning, school managers 
need to re-evaluate how assessment is used 
in schools. 

Language policy
The research on this is clear: learners 
receiving instruction in their mother tongue 

progress better in school than the ones using 
a foreign language. Much of the quality 
issues in the system are linked to language, 
both directly and indirectly. It is an issue 
that needs to take centre stage in education 
debates.

Multi-grade teaching

Teachers have learners from different 
cultural, socio-economic and ability groups 
in their classes. In addition, the inclusive 
education policy is adding to this mix. 
While many of these demands are legitimate 
and progressive, classrooms are designed 
for heterogeneous instruction. The teachers, 
in general, use one lesson plan to teach the 
entire class. 

Given the work load teacher have, 
multi-grade teaching adds to that which is 
ordinarily a problem. A large percentage 
of our schools are involved in multi-
grade teaching and this is a less than ideal 
scenario, especially for teachers. 

Succession plans and support 
structures

Human resource utilisation done in a 
constructive manner can enhance the 
quality of teaching and learning. In some 
schools, the departure of the principal leaves 
a leadership void that destabilises the school. 

A school succession policy can go a long 
way in ensuring that strong leaders are 
groomed in the school to take over when the 
head of the institution departs.

In addition, poor support staff challenges 
the way schools are run. The administration, 
cleaning and security staff are just as 
important in maintaining a good school 
as are quality teachers. The additional 
staff, which is the responsibility of the 
school governing body, plays a vital role in 
maintaining the organizational structure of 
the school.

Schools, communities and democracy

Integrating schools into communities in 
constructive ways is essential if we are 
to see societal values enter school sites. 
The relationship between schools and 
communities is established through sports, 
art, culture and other social activities. 

Shared participation and shared 
responsibility are principles of democracy 
that need to be nurtured in schools. This 
framework, once established will form the 
basis for learner participation in community 
activities which is part of their learning 
experience.
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SADTU and Denmark 
Teachers’ Union seek  
a way forward on policy

Schools in 
affluent areas 
continue to 
draw more 
resources and 
those in
poorer areas 
are unable to 
attract funding

introducing a revised salary structure for 
all occupational categories graded on salary 
levels 1 - 12 who were not covered by OSD; 
and introduce a career-pathing model and 
grade progression for identified salary 
levels as follows:

1.  Revised salary structure
The revised salary structure would entail 
the following provisions:
• Reduction in the number of notches per 

salary level to 12 notches for salary 2 - 
12 and five notches for salary level 1; and 

• Fixed percentage increment between the 
notches to be 1.5%.

2.  Grade progression
Progression to a higher notch within a 
salary level will be based on performance 
in terms of existing departmental 
performance management and 
development systems.  

An analysis of the improvement of 
conditions for educators since 2007

The translation is based on minimum 
percentages on the C/A 4 of 2009 and a 
double digit salary demand for 2009. 

Scenario 1
Educator with three years of continuous 
service:
1 July 2009: 3% pay progression (C/A no 4 
of 2009).
1st July 2009: 1% recognition of experience 
(one notch for every three years of 
continuous service) (C/A no 4 of 2009).
1 July 2009: 10% minimum (double digit  
demand for 2009).
This translate into 14% at minimum.
  
Scenario 2
Educator with six years of continuous 
service:
1 July 2009: 3% pay progression (C/A no 4 
of 2009).
1 July 2009: 2% recognition of experience 
(one notch for every three years of 
continuous service) (C/A no 4 of 2009).
1 July 2009: 10% minimum (double digit 
demand for 2009). 
This translates into 15%. 

SADTU track record on improving 
working conditions for educators  
from 1 July 2007 to 1 July 2009
1 July 2007: Educators received a 7.5% after 
one-month strike.
1 January 2008 OSD: Educators received 
4% to 9%. 
1 July 2008: Educators received 10,5%.
1 July 2009: To receive a 3% pay 
progression (C/A no 4 of 2009).
1 July 2009: To receive a 1% recognition of 
experience (one notch for every three years 
of continuous service) (C/A no 4 of 2009).
1 July 2009: 10% minimum (double digit 
demand for 2009)
 In 24 months SADTU has negotiated a 
minimum of 36% salary improvement. This 
is indeed unprecedented in the history of 
public sector negotiations.

Issued by: SADTU Secretariat

The ins and 
outs of wage  
and OSD 
negotiations

continues from page 15
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As the SADTU joins 
teachers globally in 
celebrating World 

Teachers’ Day (October 5), 
the union has called on the 
government to spend more 
resources on teacher 
professional development . 

Celebrated under the 
theme “Build the future: 
invest in teachers now!”, 
this year’s focus is on the 
global teacher shortage and 
the challenges of being a 
teacher today.

According to UNESCO, 
an estimated 10,3 million 
new teachers must be 
recruited worldwide by 
2015 to meet the goal 
of universal primary 
education.

At a time when the 
global economic slowdown 
risks putting tight 
constraints on education 
budgets, it is critical that 
governments support the 
recruitment, training and 
professional development 
of teachers.

General Secretary 
Mugwena Maluleke said, 
“Spending resources 
on teacher professional 
development is the most 
productive investment 
our government and 
all us can make to raise 
learner achievement in 
our struggling education 
system.”

He said the lowering 
of teaching standards by 
governments in order to 
expediently address teacher 
shortages was long-term 
disinvestment for any 
country. He warned South 
Africa not to take this route 
as it would, in the long 
term, be too costly.

“Teachers need both 
pre-service as well as 
in-service training to be 
productive. This productive 
input will guarantee us 
quality outputs as our 
return of investment. 
Our country needs 
competitive skills and the 
only resources we have to 
produce these skills are our 
teachers.

“Continuous 
professional teacher 
development is crucial if we 
are to eradicate poverty and 
have an educated workforce 
that will impact positively 
to our development as well 

Invest in teachers now
as economic growth,” he said. 

Comrade Maluleke also urged the teachers 
to provide critical and moral education which 
could help form critical attitudes in our 
learners. “As we celebrate the vital roles played 

by the teacher in our society, we are reminded 
about the emergence of violence in our schools 
and we call upon the teachers to provide a 
critical education which could help to form 
critical attitudes in our young people. 

“As we confront the culture of plunder from 
senior public servants and politicians, we call 
upon teachers to provide moral education 
which will help bring back rationality in our 
society.”
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Although computers have become 
second nature to some people, the 
vast majority have no access, and 

then there are those who do have access but 
are cyberphobic (fear of computers) because 
they have never sat behind the desk to learn 
how to use computers. In order to assist all 
these people, in this issue of Th e Educators’ 
Voice we introduce a series on how to use 
your computer. Th is edition introduces us 
to computer basics and the next in the series 
will focus on how to create, receive and send 
emails.

All computers consist of two basic parts 
– hardware and soft ware. 

What is hardware?
Hardware is any part of 

your computer that 
has a physical 

structure. 
If you can 
touch it, it is 
hardware. Th e 

computer case, 
screen, keyboard 

and mouse are 
hardware. Th ese items are 

the things you notice right away when you 
look at a desktop computer. 
Beyond these parts, are other hardware 
items that are located inside the computer 
case and optional pieces like printers, 
scanners and modems that make the 
computer system more useful, or enable you 
to accomplish additional tasks. 

What is software?
Soft ware is a set of mathematical formulae 
or data that tells the hardware what to 
do. Like the brain, it tells the hardware 
how to accomplish each task. Soft ware is 
loaded inside the computer box and you 
cannot touch it. Th e most important piece 

of soft ware that runs 
on a computer is an 

operating system. 

Operating system
Th e operating system 

serves as the boss, or 
manager that ensures all the 

various parts of the computer get what 
they need. Without an operating system, a 
computer is useless 
Microsoft  has the biggest share of the 
operating system market. Microsoft  created 
the operating system, Windows, in the mid-
1980s. Windows is a proprietary soft ware, 
which means that Microsoft  has placed 
restrictions on how people can use or copy 
the soft ware. 

Windows comes preloaded on most of the 
PCs sold today, and can also be purchased 
separately. According to web analyst Net 
Solutions, over 90% of 

computer users have one of the Windows 
operating systems, such as Windows 98, 
Windows 2000, Windows XP, or the most 
recent Windows Vista, as of March 2008. 

Th e fi rst electronic computer, the 
Electronic Numerical Integrator and 
Computer (ENIAC), was developed in 1946. 
It measured 5.5 metres by 24.4 metres and 
weighed 30 tons. 

Getting started 
Now you have a new computer and are 
ready to set it up. If you are setting up a 
newly purchased computer that is still in 
the box, you will fi nd a how-to guide in 
the packaging that includes step-by-step 
details on how to connect the hardware 
components together. 

While this may seem like an 
overwhelming and diffi  cult task, it is really 
very simple. Take your time. 

Start up 
Turn on the computer. Th ere is a push 
button probably on the front of your 
computer box. Push it once. Th ere may 
also be another push button on your screen 
– also push it once. 

What happens next? As the computer 
starts (called booting), you will hear it 
spinning up to working speed. Th e power 
supply fan comes on. Th e cooling fan for the 
CPU starts blowing. Other peripherals like a 
CD-ROM drive, printer or scanner attached 
to the computer may power up and make 
noises too. 

You should then see some text on the 
screen as this happens, followed by the 
famous Windows XP startup screen. 

The Windows XP Desktop 
Like previous versions of Windows, 

Windows XP uses a 
desktop for 

the standard 
interface. Th ink 
of the desktop as 
workspaces where 

your mouse can 
reach everything 

you need to operate your computer, such 
as system components, applications, the 
Internet, etc. 

Th e desktop contains: 
• Start button: one of the most important 

tools you will use while working with 
Windows XP. Th e Start button allows you 
to open menus and start applications. 

• Taskbar: primarily used to switch 
between open windows and applications. 
Learn more about using the Taskbar in a 
later lesson. 

• Icons (or graphical pictures): represent 
applications, fi les and other parts of the 
operating system. 

Shut down 
1. Click on the “start” button of your 

Windows XP Desktop with your mouse 
pointer. A pop-up window with a “shut 
down” button similar to picture on the 
right will appear. 

 Always shut down your computer from 
the desktop with your mouse pointer 
otherwise you may damage your 
operating system 

2. Click on “shut down” and the windows 
“shut down” dialogue box with choices 
appears. Select “turn off ” to shut down 
the computer. 

3. Wait for a while. Th e computer may take 
some time to shut down all the open 
applications and background processes. 
You will eventually see a screen that 
says something about waiting while the 
computer shuts down. 

4. Wait 30 seconds and then turn on the 
computer. Th e wait time is to give the 
hard drive time to stop spinning. 

 You can fatally damage the hard drive 
by turning the computer back on too 
quickly. 

5. Follow the Start Up and Shut Down 
instructions detailed above a few times 
until you are comfortable with the 
procedure. Once comfortable you are ... 
Ready to work! 

You don’t have to know everything to be 
comfortable with computers. Th ere is 
however, a lot of information around that 
will help you understand why things are the 
way they are... and how disaster can strike! 

“Knowledge is power!” So it is to your 
advantage to gather all the knowledge that 
you can. Besides that, computers are lots of 
fun to work with. 

In the next issue, we are going to have a 
look at e-mails – how to create, send and 
receive emails.

The world’s most trusted dictionaries

3
S O U T H E R N  A F R I C A

CONGRATULATIONS
to Mr M.E. Madisha of Elandskraal Primary School who won 
30 copies of an Oxford dictionary of his choice for his learners.

�������������������������������������������������your learners, 

���������������������������������

on 0800 202 463.

Computers the way to go
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Level A: 
Recalling factual 

information 

define
describe

identify list
state name
measure

calculate

find

Level B:
Understanding 
knowledge and 

skills

Level C: 
Applying knowledge 

and skills

Level D: 
Analysing 

experimental/inves
tigative problems 
and case studies

Level D: 
Synthesising/

evaluating 
knowledge 

and skills

illustrate

outline
compare

contrast

tabulate
explain

determine
estimate

classify

sketch

apply

discuss

distinguish
analyse

examine 

predictdeduce/infer

summarise
suggest assess

evaluateinvestigate

distinguish
analyse

Grade 12 Life Sciences 

Exam skills are 
half the answer 
Getting the best out of 
a difficult question …
Do your learners often struggle with the paragraph 
question in the final exam? Try these hints to help 
them cope:

Analyse the question  
before rushing to answer!
����������������������������������������������������������������
���������������������������������������������������������������
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Common Life Sciences key words
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What is …?��������������������������������
�����������������������������������������������������
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 Dos and don’ts
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Hint: 
think about 

the facts that you 
know about and 

choose the position 
for which you can 

produce the 
most facts. 
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Develop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept mapDevelop a concept map


